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Chat Reflection — What do you

heed to take away from this
workshop?



https://www.mentimeter.com/s/87fc0ea2b4d7d1b7c47b0d7e6c24c0d1/608beb22876c

Live Polling with
Mentimeter

1. OPEN A NEW WINDOW go to
mentimeter.com to access the site
on your computer OR Download
the Mentimeter app on your
smartphone

2. When prompted with a polling
guestion, enter the code provided

3. Write your answer and submit!

4. We’ll show the results so you can
see how your peers answered.

9:02 9 g
< App Store

i Mentimeter

Please enter the code

([ J1555288
| suomit

The code is found on the screen in front of you

Powered by Mentimeter Terms




What question(s) regarding
program review - in times
ike these —is(are) at the
forefront of your mind?

Mentimeter Code

155528 8

Or use chat window



Overview of Session Format

*Individual Reflection

* Group Interaction/Assignment
* Mini-Lectures

* Report-outs

* Questions to Consider

* Comments

* Resources



Session Learning Outcomes

* At least one way in which to refine or affirm your
current outcomes-based assessment program
review methodology in the midst of the Pandemic

* At least 2 ways in which to link your program
review findings to institutional performance
indicators, and

* |[dentify some key questions to bring back to your
institutional team to inform ongoing dialogue of
how this process can inform the re-allocation of
resources



T e j
Kinzie, 2020 — Assessment Update

Bresciani Ludvik, 2020, IUPUI AU

NILOA, 2020 — Tip Sheet l

\ Jankowski, 2020 — Survey Results

Rebecca Ellis PPT (2020) to Colleagues



What do you think your organization
needs to continue doing OR

doing more of, less of, or

just doing differently to
support you, your colleagues, and the

students and community you serve as it

pertains to evidence-based decision
making?




3 Callers Please: What did you notice?
01-619-733-3278




“Learning organizations are where people continually
expand their capacity to create the results they truly
desire, where new and expansive patterns of thinking are
nurtured, where collective aspiration is set free, and
where people are continually learning to see the whole
together.

The basic rationale for such organizations is that in
situations of rapid change, only those that are flexible,
adaptive, and productive will excel. For this to happen, it
is argued, organizations need to discover how to tap
people’s commitment and capacity to learn at all levels.”
(Senge, 2006, p. 114)



Which of your ideas to refine or not

refine your program review process

embody the definition of a learning
organization?



Importance of Being/Becoming a
Learning Organization

“Never waste a good crisis.” — Winston Churchill



What systematic inquiry
processes are used (or
could be used) at your

institution to show
evidence you are a
Learning Organization?






3 Callers Please: Tell us More...
01-619-733-3278




The Iterative
Systematic
Outcomes-Based

Program
Review (OBPR)

Cycle

(Bresciani Ludvik, 2018)

Gather Data

Interpret
Evi

Mission/Purposes

Outcomes/Competencie

Strategic Planning/ Implement

Inputs/Capacity/ Methods to
icti [ Deli . .
Predictive Analytics OUSCLV;:!S Doctiment decisions to
(Action improve programs;

enhance student learning
and development;
inform institutional
decision-

Planning)

External Review/
Comparative Analysis
Benchmarking to Outputs

policy, public
tapility, and
performance metrics

To Aid
Interpretation:
* Leverage
previous
Research

* Correlate with
Performance
Indicators,
Prediction and
Modeling



Design Thinking to Refine OBPR

ENpATHE

/7

{ \

Inquiry/
Active Listening/
What | Hear
You Feel...

/

\ !

Collaboratively
Brainstorm/
Problem Solve/

. Create
Focus in on/

What | Hear
You Say and Feel...

(From Stanford’s Design School)

Co-Create/
Pilot

B
DEANE | PEATE mom%?&! Ry

Assess/
Evaluate/
Research

-

-



Inputs

Identities/Identifiers
Neuroscience pre-assessment
scores

Career readiness skills

Values, interests, passion & goals
HS GPA

Pre-college exam scores

Evidence of students’ learning and
development

Lived experience

Astin’s (1991) I-E-O
to Refine OBPR

Environment

In-class experiences
Out-of-class experiences
Context

Culture

Capacity

Outputs

Identities/Identifiers
Neuroscience post--assessment
scores

Career readiness skills

Values, interests, passion & goals
Cum GPA

Time-to-degree

School loan indebtedness

Job placement

Evidence of students’ learning and
development

Ability to live the life you would
love living (aka Positive Future Self)




Interpret - What
underlying
institutional
mental models,
beliefs, values and
behaviors are
contributing to
these findings?

Apply - Who
specifically needs
more or less or
different
opportunities to
learn and
develop?

Run Inferential
Analysis to determine
which Learning
Dispositions (NCS)
are Significantly
Correlating with
which Institutional
Performance
Indicators

.

Examine
Institutional
Performance
Metrics/
Indicators To
Identify Equity
Gaps

Collect Pre-
assessment
Learning
Disposition (NCS)
Data, Align with
Career Readiness
Skills, and
Disaggregate
Findings

Inquiry Model to Ascertain
how Context and Culture

Influence

Students’/Organizational

Learning

and Development

To Refine OBPR

(Ludvik Bresciani, 2020)

Collect Post-
Assessment
Learning
Disposition (NCS)
Data

Collect
Outcomes

Based
Measures

Articulate Student
Learning and
Development
Outcomes for

Learning
Disposition/NCS/C
areer Readiness
Interventions/in-
and Out-of-Class

Experiences .

Offer Diverse
Interventions
to Specific
Students

Collect
Students’ First
Person Direct
Self-Report
of the
Experience

20



Which model — it any - will
support your
Learning Organization?

Mentimeter Code

1555 28 8

Or use chat window






3 Callers Please: Why to the Model
Selected...

01-619-/33-32/8




How well does your systematic
INquiry process at your
institution connect evidence
to key performance indictors
for which you are held
accountable?

Mentimeter Code

1555 28 8

Or use chat window



Alignment is Important

(Bresciani Ludvik, 2018)

» Qutcomes to goals

(state, institutional, division, program) including high
achievement for all students performance indicators
or predictive metrics

For example, “students will self-report improved
overall well-being (SDSU strategic goal #3, Ryft’s
score, GPA, time-to-degree)”

= Evaluation methods/criteria to outcomes
= Results to outcomes
= Decisions to outcomes

= Resource requests to outcomes




Figure 5.5

Alignment of Neurocognitive Skill With Institutional Values and Strategic Plan With Interventions,
Assessment Tools, and Institutional Performance Indicators

(Bresciani Ludvik, In Press)

Neurocognitive skill of
prosocial values and

goals

Institutional value of
cultivating

compassionate

Institutional
strategic planning

goal of students

leaders
first

1 1 1
Reframing and Common humanity Loving kindness fllies the'abc.;ve [l Asking what is needed Giving Sg‘f permission to act
Values cla . . N . the validation of on what is needed as long as
looking again [P R [IRGEER emotion practice in this moment no one is harmed

| 1 1
Awareness of breath Awareness of emotion Working with difficult
and body and emotional triggers emotions skillfully

o o All of the above plus I- I- |_
1 Z-MIEIIJ[E re.ﬂectlve | reflection on guided All of the above Values pre- and post- All of the above All of the above All of the above All of the above All of the above All of the above
journaling Imagery practices assessments assessments assessments
| Didactic exercises 1 Role playing Plus implicit bias test Impl.eme.nt ihe compass.ion
project in the community 1
Institutional performance
indicator of pre- and post-
five factor mindfulness

scale, multidimensional
compassion scale, and self-
compassion scale

| Physiological markers ~| 360 observations

MANCOVA
(disaggregated)

Correlating with

7| Sstudent self-report
and scores with

GPA, persistence,
Instructor survey to and degree
identify variations — completion and
needed for specific [~ random forest
students and identity analysis and
groups regression
(disaggregated)




Questions to Consider

(Bresciani Ludvik, In Press)

How well are our values represented in our purpose, goals, and outcome statements?

How well are our values represented in the way we evaluate our institutional effectiveness
(e.g., our selection and use of KPls, how we engage in equity-driven, high achievement for
all outcomes-based assessment)?

How well does the design of student learning and development opportunities intended to
meet our outcomes align with what is contained within our goals and purpose statements

(if those reflect our values well)?

What within our daily work is in line with our values?

. H(?]w a[)e we assessing that valued daily work so we know what, when, and how to improve for
whom?

* How are we aligning those assessment results with indicators for which we are measuring the
achievement of our values (e.g., KPIs)?

How well are we inviting all members of our community to help us design and assess how
well we are meeting our values through this equity-driven, high-achievement-for-all
process?

Where we identify, with evidence, how we are failing to meet high-achievement-for-all
expectations, how are we prioritizing resources to repair those inequities?

Where is the priority for professional development in all of this?

Where we are failing to prioritize resources to repair those inequities? What are we saying
about what and whom we value?



3 Callers Please: Questions and

Comments
01-619-733-327/8




How well does your
systematic inquiry process at
vour Institution connect to
budgeting processes or the
re-allocation of resources?




Identify and articulate values or strategic initiatives generated from strategic planning, KPIs, or
other processes wherein shared values evolve.

Prioritize those values or strategic initiatives in order of importance.

Allocate revenue and other resources, such as time, according to the prioritized values or
strategic initiatives.

Explore and understand the alignment of all programmatic outcomes to the prioritized values or
strategic initiatives.

Define the criteria for quality within the context of the values and identify capacity for meeting
these criteria for each expressed value or strategic initiative for all students.

Implement outcomes-based assessment program review for those programs whose outcomes
align to each value or strategic initiative.

Gather the disaggregated results, and determine at which level (program, department,
college/division, or institution) the decision for resource reallocation or allocation resides.
(Remember that allocation of time is also a resource.)

Allocate or reallocate resources to improve outcomes for specific students and improve the
capacity for quality; do so in alignment with your values or strategic initiatives .

Communicate resource gaps back to the leaders involved in selecting institutional priorities and
values and refine strategic planning, if necessary.

Communicate the expected results of continued limitations or abundance for resource
allocations based on this framework and the institutional values and priorities.



Questions and Comments



These need to be edited

1. Seriously consider the consequences of using program review

A ddl tlon al to sunset programs that don’t appear to be economically viable
QUESt/O”S during these times

Rather, take a design thinking lens to their

tO COnSIder reformation, leveraging program review evidence

What could that look like for you?
2. Which program review model might work best for which
programs?

What needs to be modified?

What do you really need to know about program
quality right now?

What does it look like to center the process on your
values? Or on the opportunities we have before us
right now?

3. Which programs/disciplines need to have their program review
cycles suspended?

Which ones can move forward with their program
review processes?




Questions and Comments
mbrescia@sdsu.edu



mailto:mbrescia@sdsu.edu

Look for the
Forthcoming Book
and Interactive Online
Course from

NASPA on the EQHA
Inquiry Process

?L The
Nélroscience,

of

Learning

Developrﬁeﬂ

ENHANCING CREATIVITY, COMPASSION, CRITICAL
THINKING, AND PEACE IN HIGHER EDUCATION

o
Edited by MARILEE J. BRESCIANI LUDVIK
Foreword by Gavin W. Henning

Forewor d'ty Ralph Wolff

\

CLOSING ACHIEVEMENT GAPS IN- AND OUTSIDE

THE CLASSROOM WITH ALIGNMENT TO

PREDICTIVE ANALYTICS AND PERFORMANCE METRICS

MARILEE BRESCIANI LUDVIK
Foreword by Ralph Wolff


http://www.naspa.org/

